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How are Transition-to-Kindergarten Activities Associated with Parent Involvement during
Kindergarten?

Amy H. Rathbun, Education Statistics Services Institute and Elvira Germino Hausken, U. S. Department of
Education, National Center for Education Statistics.

Perspective

Children learn from new experiences and with time learn that expectations vary in different
settings. In early childhood, transition-to-school describes the period in which children move from
home to school or from preschool to kindergarten. Kindergarten functions as an introduction to the
entire elementary and secondary school experience. It is a time for establishing competencies critical
for successful school outcomes. The transition process is both transactional and developmental;
children, families, schools, and communities interact socially to make school experiences supportive
and responsive to the needs of children and their families. While some discontinuity of experience is
a normal part of growing up, the ease with which children adjust to the new setting is of major
concern (Love et al. 1992).

Parents and schools are encouraged to work together so all children can succeed in school.
Research suggests that parental involvement in their children's education may help to explain
differences in school outcomes (e.g., Corner 1985; Henderson 1987; Lee 1993; Nord, Brimhall, &
West 1997) and some forms of parent involvement are more associated with children's performance
than others (D'Agostino, Wong, Hedges, & Borman 1998).

Programs that enhance connections between the home and school and increase parent
involvement with their children's education at school and home benefit both children and schools
(Pianta & Walsh 1996; Ramey & Ramey 1994). Schools can provide opportunities for parents and
children that facilitate positive relationships among children, families, teachers, and peers before and
during the transition to kindergarten (Henderson 1987; Pianta & Walsh 1996). Transition activities
that prepare both children and parents for the environmental and cultural differences that children will
encounter in kindergarten include pre-enrollment orientation sessions for parents and their children,
personal and written communications between the teachers and parents, and pre-enrollment home
visits by teachers (Comer 1985; Love et al. 1992; Shore 1998). Once children are in school, schools
can assure parents that they are welcome in their children's schools with invitations for families to
attend school open houses, special events, and opportunities for parents to become involved in the
school and classroom as volunteers. Other school-initiated transition-to-school activities to ease
children's transition to kindergarten include having preschool children spend some time in the
kindergarten classroom and shortening the school days at the beginning of the kindergarten year.

Information on the extent to which transition-to-kindergarten activities occur nationally is limited
(e.g., Pianta et al. 1999; Love et al. 1992). In addition, not much is known about the association of
such activities with parent involvement during the kindergarten year. This report first examines the
degree to which transition-to-kindergarten activities offered by teachers or their schools are
associated with various school characteristics. The school characteristics of interest include school
sector, race/ethnic diversity of the school, the prevalence of English language learners (ELLs) and the
level of school poverty (i.e., the proportion of free/reduced lunch eligible students in the school).
Secondly, the report looks at the relationship between the use of transition activities and parent
involvement.
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Research Questions

Specific research questions addressed by this paper include:
1. What types of transition-to-kindergarten activities do kindergarten teachers or their schools

practice?
2. Does the use of various kindergarten transition activities differ by school characteristics?
3. Does the level of parent involvement in the kindergarten year differ by school characteristics?
4. What is the relationship between the use of transition-to-kindergarten activities and the level of

parent involvement during kindergarten?

Data Source

Information on the types of transition-to-kindergarten activities practiced by kindergarten
teachers or their schools is from the Early Childhood Longitudinal Study, Kindergarten Class of 1998-
99 (ECLS-K). All kindergarten teachers in the sampled schools were asked to participate in the study
in the 1998-1999 school year, even if they did not have any children in their classrooms that were
involved in the study. The sample for this report includes 2,826 public school and 417 private school
kindergarten teachers for a total sample of 3,243 kindergarten teachers teaching full- or part-day
kindergarten programs. In the spring of 1999, school administrators completed a self-administered
questionnaire that collected information about their professional backgrounds and the characteristics
of their schools. When appropriately weighted, the teacher sample is representative of about 190,200
kindergarten teachers in about 72,300 schools during the 1998-99 school year.

Data in this report are from the 1998 Fall and the 1999 Spring ECLS-K teacher questionnaires
and the 1999 Spring school administrator questionnaire. All differences cited in this report are
statistically significant at the .05 level with Bonferroni adjustment for multiple comparisons. The
standard errors are reported in each of the tables.

Findings/Results

What types of transition-to-kindergarten activities do kindergarten teachers or their schools practice?

Kindergarten teachers were asked to identify whether they or their schools practiced any of six types
of transition activities listed in the questionnaire. Activities included those held before children
enrolled in kindergarten and those held after entry into kindergarten, such as:

phoning or sending home information about the kindergarten program,
preschoolers spending some time in the kindergarten classroom,
parents and children visiting kindergarten prior to start of the school year,
parents coming to an orientation before the kindergarten year,
shortening the school days at the beginning of the kindergarten year, and
teachers visiting the children's homes at the beginning of the kindergarten year.

In general, the teachers on average reported using about three of the six transition activities
(table 1). The most common practices used by teachers to ease children's transition to kindergarten
were phoning and sending information home about the kindergarten program, inviting parents and
children to visit the kindergarten classroom prior to the start of the school year, and inviting parents to
attend a pre-enrollment orientation. The least common activities that teachers reported that they or
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their schools practiced were the shortening of the school days at the start of the school year and
home visitations by teachers at the beginning of the school year (figure 1, table 2).

Does the use of various transition-to-kindergarten activities differ by school characteristics?

The number and type of activities used to smooth children's entry into kindergarten differed by
school characteristics. The mean number of activities practiced was associated with the
characteristics of the school (table 1). Teachers in schools with low proportions of at-risk children
reported using more activities compared with teachers in schools with higher proportions of at-risk
children. For example, teachers in schools with less than 10 percent minority enrollments reported
using the most transition activities (3.5) and those with 50 percent or higher minority enrollments used
the fewest (2.6) activities. In addition, teachers in schools where less than 10 percent of the school
population were English language learners (ELLs) reported using more transition activities than
teachers in schools where 25 percent or more of the student population was ELL (3.2 activities vs. 2.2
to 2.6 activities).

The use of various transition activities was associated with characteristics of the school's
student population. In general, significantly more teachers in schools with loW proportions of children
at-risk for academic problems reported using specific types of transition activities (table 2). For
example, the majority (90 percent) of teachers in schools with less than 10 percent ELL enrollment
reported phoning or sending home information about the kindergarten program compared with 76
percent of teachers in schools where 50 percent or more of the school's children were ELLs (figure
2). Significantly more teachers in schools with low proportions of minority enrollments and ELLs used
activities to establish relationships between parents and teachers and between teachers and children
early such as pre-enrollment visits for parents and children, preschoolers spending time in the
kindergarten classroom, and parent orientations (figure 3).

Although less than half of all the teachers reported having preschoolers spend some time in
the kindergarten classroom before entering kindergarten, more teachers in schools with low
proportions of minority enrollments (less than 10 percent) used this strategy compared with teachers
in schools with 25 percent or higher minority enrollments. The proportion of teachers reporting that
they or their schools used transition activities was also related to school sector. Significantly higher
proportions of teachers in Catholic schools reported telephoning or sending home information,
hosting pre-enrollment visits by parents and children, and shortening school days at the start of the
kindergarten year compared with the proportions of teachers in public and other private schools.

Does the level of parent involvement during the kindergarten year differ by school characteristics?

The literature on early childhood education and development recommends frequent teacher-
parent contact and opportunities for parents to participate with their children in the classroom.
Kindergarten teachers in the ECLS-K study were asked to indicate the percent of children in their
classes whose parents participated in school sponsored activities. The activities included teacher-
parent conferences, school open houses or classroom parties, and art or music events or
demonstrations. In addition, teachers were asked about the percent of children whose parents
volunteered regularly in the classroom or school. The teachers rated the proportion of parents
participating during the kindergarten year for each activity using a scale from 1 (no parents
participating) to 5 (76 to 100 percent of parents participating) (table 3). For this study, the scale
values were recoded to equal the midpoint of the range of percents in a particular category. For
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example, the scale value of "2" (1-25 percent of parents participating) was converted to a value of 13.
This approach allows for a more meaningful interpretation of the level of parent involvement.

The levels of parent participation in a school-related activity was associated with the
proportions of children in the school who are from lower-income families, are ELL, are minorities and
attend public schools (table 4). Teachers working in schools with lower proportions of children
eligible for free- or reduced-priced lunch' reported greater parent attendance at conferences, open
houses, and art/music events (figure 4). In schools with 50 percent or higher of the children from low-
income households, less than two-thirds of parents attended parent conferences, and less than one-
half attended school open houses or art/music events and demonstrations. Similar patterns were
found when parent attendance was examined in terms of the proportion of minority students in the
school. With the exception of attendance at art/music events, the proportion of ELLs in the school
was not significantly related to parent attendance. Over half of parents in schools with less than 10
percent ELL children attended such events compared with around 40 percent of parents in schools
with higher ELL concentrations. Lastly, teachers working in Catholic schools reported the highest
parent attendance in teacher-parent conferences and attendance at open houses and art/music
events was higher in private schools than in public schools.

The proportion of parents volunteering regularly in the classroom or school was associated
with the proportion of children eligible for free- or reduced-priced lunch (figure 4). As the proportion of
children from low-income households in the school increased, the proportion of parent volunteers
decreased. In addition, teachers working in schools with more than 25 percent minority enrollments
reported lower percentages of parents volunteering during the kindergarten year. In schools with the
lowest proportion of ELLs, about one-quarter of parents volunteered regularly compared with about
16 percent of parents in schools with higher proportions of ELLs. Regular parent volunteers were
most prevalent in private schools, where over a third of parents regularly helped in the school
compared with about a fifth of parents whose children attend public schools.

What is the relationship between the use of transition-to-kindergarten activities and the level of parent
involvement during kindergarten?

Several of the transition-to-kindergarten activities examined in this report were associated with
greater parental involvement during children's kindergarten year (table 5). Teachers who reported
that they or their school telephoned or sent home information about the kindergarten program
indicated that a larger proportion of the children in their classrooms had parents wh9 attended
teacher-parent conferences, open houses or parties, and art/music events, and volunteered regularly
in the classroom or school. The same pattern of parent involvement was found for teachers whose
schools hosted pre-enrollment visits for parents and children, parent orientations, and had
preschoolers spend some time in the kindergarten classroom (table 5).

Two transition activities that occur at the start of the school year were significantly associated
with the level of parent involvement for some activities but not for all of them. Teachers who stated
that they or another teacher visited the kindergartners' homes at the beginning of the year reported
that parent attendance at music/art events and demonstrations was higher than in schools where the
practice did not occur. Shortening the school day at the start of the year was associated with a higher
level of regular parent volunteers in the classroom. These findings may be confounded with school

I The percent free/reduced lunch eligible variable has an item-level missing value rate of 26 percent; thus results should be interpreted
with caution.
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sector, since both of these transition practices occurred more often in private schools than in public
schools. Moreover, a minority of kindergarten teachers practiced these two activities.

Conclusions/Educational Implications

Transition is more than a one-time event. It takes time, preparation, and planning. All schools
can help make each child's transition into kindergarten more successful by providing support before,
during and after entry into kindergarten.

The findings describe the typical experience of children and families making the transition to
kindergarten. The experience involves the use of a few practices such as the receipt of telephone
calls or information about the kindergarten program, pre-enrollment visits by parents and children to
the kindergarten classroom, and parent orientations. The number and types of activities practiced by
the teachers and their schools varied according to the characteristics of the school. Teachers in
schools with high proportions of children at-risk for academic problems reported using few of the
practices and using practices that can be characterized as low intensity, group-oriented activities.

In general, the analyses of the relationship between the transition-to-school practices and level
of parent involvement showed a positive association between transition practices and parent
involvement in school-related activities during the school year. The significance of the relationship of
transition-to-school practices with the levels of parent involvement in school-sponsored activities
cannot be underrated.
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Table 1. - Mean number of transition-to-kindergarten activities used, by school characteristics:
Kindergarten Year 1998-1999

Characteristic
Mean number of transition

activities used s.e.

All kindergarten teachers 3.0 .04

Percent ELL in school
less than 10% 3.2 .05
10-24% 2.9 .12
25-49% 2.6 .14
50% or more 2.2 .18

Percent minority in school
less than 10% 3.5 .06
10-24% 3.2 .08
25-49% 3.0 .12
50% or more 2.6 .07

Percent free/reduced lunch in school*
less than 10% 3.2 .13
10-24% 3.2 .08
25-49% 3.2 .08
50% or more 2.9 .08

School sector
Public 3.1 .05
Catholic 3.5 .11

Other private 3.1 .14

* This variable has an item-level missing value rate of 26 percent; thus results should be interpreted with caution.

Source: Early Childhood Longitudinal Study, Kindergarten Class of 1998-1999: Base-year Public-use Data Files. U.S.
Department of Education, National Center for Education Statistics.
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Figure 1. Percentage of kindergarten teachers reporting various transition-to-kindergarten activities:
Kindergarten Year 1998-1999

Teacher visits homes at
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School days shortened at start of
year
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Source: Early Childhood Longitudinal Study, Kindergarten Class of 1998-1999: Base Year Public-use Data Files. U.S.
Department of Education, National Center for Education Statistics.
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Figure 2. Percentage of kindergarten teachers reporting various transition-to-kindergarten activities,
by percent of minority children in the school: Kindergarten Year 1998-1999
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9



Rathbur) & Germino Hausken, How are Transition-to-Kindergarten Activities Associated with Parent Involvement
during Kindergarten? Paper presented at the American Educational Research Association's Annual Conference,
Seattle, WA. April 2001.

Figure 3. Percentage of kindergarten teachers reporting various transition-to-kindergarten activities,
by percent of English language learners (ELLS) in the school: Kindergarten Year 1998-
1999.
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Source: Early Childhood Longitudinal Study, Kindergarten Class of 1998-1999: Base Year Public-use Data
Files. U.S. Department of Education, National Center for Education Statistics.
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RathbuO & Germino Hausken, How are Transition-to-Kindergarten Activities Associated with Parent Involvement
during Kindergarten? Paper presented at the American Educational Research Association's Annual Conference,
Seattle, WA. April 2001.

Figure 4. Average percentage of parents participating in various activities during the kindergarten
year, by the percent of children in the school eligible for free or reduced lunch*:
Spring 1999

100

80

60

40

20

80.077.1F___78 0

63.8
67.1

III Less than 10%
10-24%
25-49%

El 50% or more
65.5

158.9
55.4

38.9
36.7

17.8
14.4

Attend teacher-parent Attend open houses or Attend art/music events or Volunteer regular y to help
conferences parties demonstration in the class or school

* This variable has an item-level missing value rate of 26 percent; thus results should be interpreted with caution.

Source: Early Childhood Longitudinal Study, Kindergarten Class of 1998-1999: Base Year Public -use Data Files. U.S.
Department of Education, National Center for Education Statistics.

16
12



R
at

hb
un

 &
 G

er
m

in
o 

H
au

sk
en

, H
ow

 a
re

 T
ra

ns
iti

on
-t

o-
K

in
de

rg
ar

te
n 

A
ct

iv
iti

es
 A

ss
oc

ia
te

d 
w

ith
 P

ar
en

t I
nv

ol
ve

m
en

t d
ur

in
g 

K
in

de
rg

ar
te

n?
 P

ap
er

 p
re

se
nt

ed
 a

t
th

e 
A

m
er

ic
an

 E
du

ca
tio

na
l R

es
ea

rc
h 

A
ss

oc
ia

tio
n'

s 
A

nn
ua

l C
on

fe
re

nc
e,

 S
ea

ttl
e,

 W
A

. A
pr

il 
20

01
.

T
ab

le
 4

 -
 A

ve
ra

ge
 p

er
ce

nt
ag

e 
of

 p
ar

en
ts

 p
ar

tic
ip

at
in

g 
in

 v
ar

io
us

 a
ct

iv
iti

es
 d

ur
in

g 
th

e 
ki

nd
er

ga
rt

en
 y

ea
r,

 b
y 

va
rio

us
 s

ch
oo

l
ch

ar
ac

te
ris

tic
s:

 S
pr

in
g 

19
99

C
ha

ra
ct

er
is

tic
A

tte
nd

 te
ac

he
r-

pa
re

nt
 c

on
fe

re
nc

es
s.

e.
A

tte
nd

 o
pe

n 
ho

us
es

or
 p

ar
tie

s
s.

e.

A
tte

nd
 a

rt
/m

us
ic

ev
en

ts
 o

r
de

m
on

st
ra

tio
n

s.
e.

V
ol

un
te

er
 r

eg
ul

ar
ly

 to
he

lp
 in

 th
e 

cl
as

s 
or

sc
ho

ol
s.

e.

A
ll 

ki
nd

er
ga

rt
en

 te
ac

he
rs

72
.4

0.
87

53
.6

0.
79

50
.9

0.
99

23
.2

0.
56

P
er

ce
nt

 E
LL

 in
 s

ch
oo

l
le

ss
 th

an
 1

0%
73

.0
1.

10
55

.4
1.

05
54

.8
1.

11
25

.4
0.

75
10

-2
4%

76
.3

1.
77

49
.3

3.
87

41
.5

3.
86

17
.6

1.
26

25
-4

9%
70

.1
2.

53
45

.4
2.

44
37

.5
2.

97
15

.4
1.

11

50
%

 o
r 

m
or

e
77

.3
2.

49
50

.3
3.

13
36

.3
2.

73
16

.3
1.

85

P
er

ce
nt

 m
in

or
ity

 in
 s

ch
oo

l
le

ss
 th

an
 1

0%
78

.2
2.

12
63

.9
1.

82
64

.3
1.

95
29

.7
1.

52
10

-2
4%

78
.0

1.
62

56
.5

1.
95

58
.0

2.
17

27
.4

1.
50

25
-4

9%
73

.7
1.

70
52

.0
2.

43
47

.5
2.

02
21

.3
1.

57

50
%

 o
r 

m
or

e
64

.3
1.

73
42

.9
1.

43
36

.3
1.

59
16

.0
0.

91

P
er

ce
nt

 fr
ee

/r
ed

uc
ed

 lu
nc

h 
in

 s
ch

oo
l*

le
ss

 th
an

 1
0%

77
.1

1.
96

67
.1

2.
37

65
.5

2.
49

36
.7

2.
16

10
-2

4%
80

.0
2.

04
61

.6
2.

41
58

.9
3.

29
26

.7
1.

66
25

-4
9%

78
.0

1.
17

54
.3

2.
23

55
.4

2.
56

17
.8

0.
86

50
%

 o
r 

m
or

e
63

.8
1.

74
42

.2
1.

31
38

.9
1.

59
14

.4
0.

72

S
ch

oo
l s

ec
to

r
P

ub
lic

72
.1

1.
04

51
.5

0.
99

48
.2

1.
21

20
.3

0.
55

C
at

ho
lic

82
.7

1.
85

66
.1

2.
24

71
.3

2.
30

36
.9

2.
54

O
th

er
 P

riv
at

e
74

.7
2.

23
62

.9
2.

47
63

.2
2.

64
36

.0
2.

60
* 

T
hi

s 
va

ria
bl

e 
ha

s 
an

 it
em

-le
ve

l m
is

si
ng

 v
al

ue
 r

at
e 

of
 2

6 
pe

rc
en

t; 
th

us
 r

es
ul

ts
 s

ho
ul

d 
be

 in
te

rp
re

te
d 

w
ith

 c
au

tio
n.

S
ou

rc
e:

 E
ar

ly
 C

hi
ld

ho
od

 L
on

gi
tu

di
na

l S
tu

dy
, K

in
de

rg
ar

te
n 

C
la

ss
 o

f 1
99

8-
19

99
: B

as
e-

ye
ar

 P
ub

lic
-u

se
 D

at
a 

F
ile

s.
 U

.S
. D

ep
ar

tm
en

t o
f E

du
ca

tio
n,

 N
at

io
na

l
C

en
te

r 
fo

r 
E

du
ca

tio
n 

S
ta

tis
tic

s.

17

18
13



R
at

hb
un

 &
 G

er
m

in
o 

H
au

sk
en

, H
ow

 a
re

 T
ra

ns
iti

on
-t

o-
K

in
de

rg
ar

te
n 

A
ct

iv
iti

es
 A

ss
oc

ia
te

d 
w

ith
 P

ar
en

t I
nv

ol
ve

m
en

t d
ur

in
g 

K
in

de
rg

ar
te

n?
 P

ap
er

 p
re

se
nt

ed
 a

t
th

e 
A

m
er

ic
an

 E
du

ca
tio

na
l R

es
ea

rc
h 

A
ss

oc
ia

tio
n'

s 
A

nn
ua

l C
on

fe
re

nc
e,

 S
ea

ttl
e,

 W
A

. A
pr

il 
20

01
.

T
ab

le
 5

 -
 A

ve
ra

ge
 p

er
ce

nt
 o

f p
ar

en
ts

 p
ar

tic
ip

at
in

g 
in

 v
ar

io
us

 a
ct

iv
iti

es
, b

y 
tr

an
si

tio
n-

to
-k

in
de

rg
ar

te
n 

ac
tiv

ity
: K

in
de

rg
ar

te
n 

Y
ea

r 
19

98
-

19
99

A
ct

iv
ity

A
tte

nd
 te

ac
he

r-
pa

re
nt

co
nf

er
en

ce
s

s.
e.

A
tte

nd
 o

pe
n 

ho
us

es
or

 p
ar

tie
s

s.
e.

A
tte

nd
 a

rt
/m

us
ic

 e
ve

nt
s

or
 d

em
on

st
ra

tio
n

s.
e.

V
ol

un
te

er
 r

eg
ul

ar
ly

 to
he

lp
 in

 th
e 

cl
as

sr
oo

m
or

 s
ch

oo
l

s.
e.

P
ho

ne
 o

r 
se

nd
 h

om
e 

in
fo

rm
at

io
n

ab
ou

t k
in

de
rg

ar
te

n 
pr

og
ra

m
Y

E
S

73
.7

0.
91

55
.2

0.
88

53
.1

1.
02

24
.2

0.
58

N
O

64
.5

2.
11

43
.6

2.
02

38
.5

2.
60

17
.4

1.
96

P
re

sc
ho

ol
er

s 
sp

en
d 

so
m

e 
tim

e 
in

ki
nd

er
ga

rt
en

 c
la

ss
ro

om
Y

E
S

75
.6

0.
95

57
.3

1.
23

56
.5

1.
48

25
.4

0.
93

N
O

70
.0

1.
07

50
.9

0.
94

46
.7

1.
14

21
.7

0.
75

S
ch

oo
l d

ay
s 

sh
or

te
ne

d 
at

 s
ta

rt
 o

f
ye

ar
Y

E
S

72
.5

1.
80

53
.8

1.
85

49
.5

2.
22

26
.1

1.
49

N
O

72
.5

0.
91

53
.6

0.
86

51
.3

1.
05

22
.7

0.
60

P
ar

en
ts

 a
nd

 c
hi

ld
re

n 
vi

si
t

ki
nd

er
ga

rt
en

 p
rio

r 
to

 s
ta

rt
 o

f y
ea

r
Y

E
S

74
.8

0.
74

56
.4

0.
82

54
.6

1.
04

25
.2

0.
65

N
O

63
.4

2.
02

43
.4

1.
52

37
.5

1.
49

15
.4

0.
84

T
ea

ch
er

 v
is

its
 h

om
es

 a
t b

eg
in

ni
ng

 o
f

ki
nd

er
ga

rt
en

 y
ea

r
Y

E
S

73
.8

3.
64

58
.7

4.
07

62
.3

3.
00

29
.4

3.
47

N
O

72
.4

0.
91

53
.4

0.
79

50
.4

1.
04

23
.0

0.
60

P
ar

en
ts

 c
om

e 
to

 o
rie

nt
at

io
n 

at
 s

ch
oo

l
be

fo
re

 k
in

de
rg

ar
te

n 
ye

ar
Y

E
S

74
.9

0.
76

56
.1

0.
86

53
.8

1.
04

25
.0

0.
66

N
O

65
.3

1.
85

46
.1

1.
54

42
.6

1.
61

17
.7

1.
20

S
ou

rc
e:

 E
ar

ly
 C

hi
ld

ho
od

 L
on

gi
tu

di
na

l S
tu

dy
, K

in
de

rg
ar

te
n 

C
la

ss
 o

f 1
99

8-
19

99
: B

as
e-

ye
ar

 P
ub

lic
-u

se
 D

at
a 

F
ile

s.
 U

.S
. D

ep
ar

tm
en

t o
f E

du
ca

tio
n,

 N
at

io
na

l
C

en
te

r 
fo

r 
E

du
ca

tio
n 

S
ta

tis
tic

s.

19
20

14



P

'Rathbun & Germino Hausken, How are Transition-to-Kindergarten Activities Associated with Parent
Involvement during Kindergarten? Paper presented at the American Educational Research
Association's Annual Conference, Seattle, WA. April 2001.

References

Corner, J. P. (1985). The Yale-New Haven Primary Prevention Project: A follow-up
study. Journal of the American Academy of Psychiatry, 24, 154-160.

D'Agostino, J.V., Wong, K. K., Hedges, L. V., & Borman, G. D. (April 1998). The
Effectiveness of Title I Parent Programs: A Multilevel Analysis ofProspects Data.
Paper presented at the annual meeting of the American Educational Research
Association. San Diego, CA.

Henderson, A. T. (Ed.) (1987). The Evidence Continues to Grow: Parent Involvement
Improves Student Achievement. An Annotated Bibliography. National Committee
for Citizens in Education Special Report. Columbia, MD: National Committee for
Citizens in Education.

Lee, S. (1993). Family structure effects on student outcomes. In B. Schneider and J.S.
Coleman (Eds) Parents, Their Children, and Schools. Boulder, CO: Westview
Press, 43-75.

Love, J., M., Logue, M. E., Trudeau, J. V., & Thayer, K. (1992). Final Report of the
National Transition Study: Transitions to Kindergarten in American Schools,
Portsmouth, NH: RMC Research Corporation.

Nord, C.W., Brimhall, D., & West, J. (1997). Fathers' Involvement in their Children's
Schools. NCES 98-091. Washington, DC: U.S. Department of Education,
National Center for Education Statistics.

Pianta, R. C., Cox, M. J., Early, D., & Taylor, L. (1999). Kindergarten teachers'
practices related to the transition to school: Results of a national survey.
Elementary School Journal, 100(1), 71-86.

Pianta, R. C., & Walsh, D. J. (1996). High-risk Children in Schools: Constructing
Sustaining Relationships. New York: Routledge.

Ramey, S. L. & Ramey, C. T. (1994). The transition to school: Why the first few years
matter for a lifetime. Phi Delta Kappan,194-198, November.

Shore, R. (1998). Ready Schools. Washington, DC: National Education Goals
Panel.

21 15



U.S. Department of Education
Office of Educational Research and Improvement (OERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

AERA

Title:
0/re- --17--61A14 02,1 4- konciwja,rileAv /00./7;rdibig, Ade& tz/eviami.44/0010e4g6d-

citatma Kunde,4-171A,,kin,7
Author0 Puni_ 4,,p,t-rni 146,/,/4,241_
Corporate Source:

urS, Afe.aS

II. REPRODUCTION RELEASE:

Publication Date:i200 /
In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the

monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY I

\e

Sa

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)1

Level

Check here for Level 1 release, permitting reprOduction
and dissemination in microfiche or other ERIC archival

media (e.g., electronic) and paper copy.

Sign
here,--)
please

The sample sticker shown below will be
affixed to all Level 2A documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

2A

\e

Sad

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2A

Check here for Level 2A release, permitting reproduction
and dissemination in microfiche and in electronic media

for ERIC archival collection subscribers only

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

cf
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

Level 2B

n
Cheek here for Level 2B release, permitting

reproduction and dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproductidh from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

illattekyi

OilLin A 173-71 kb G Zo C) loco

Printed Name/Position/Title;

agrrY1 DI:OLC.Cke,v)

ati."-5-0g. 7-3 FAX
67) 742o"?-

111\71,AN: haushm .62
. 3 air

Date:

(over)



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
University of Maryland

ERIC Clearinghouse on Assessment and Evaluation
1129 Shriver Laboratory
College Park, MD 20742

Attn: Acquisitions

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
1100 West Street, 2nd Floor

Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
e -mail: ericfac@ineted.gov

WWW: http://ericfac.piccard.csc.com

EFF-088 (Rev. 9/97)
PREVIOUS VERSIONS OF THIS FORM ARE OBSOLETE.


